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Introduction 

A review of good practice in the development, delivery and assessment of key skills existing within the curriculum of Higher Education discipline specific areas of textiles, fashion and printing.

Aims 

This guide is intended to be an innovative resource for academic and careers staff to demonstrate diverse approaches to key skills development within the curriculum.  

Definitions 

The five key skills identified in the guide are communication, numeracy, use of information technology, learning how to learn (these four key skills were identified by Dearing) and working with others (seen as crucial for employment – NTU Employer Conference 1999).  This list of skills has been subdivided, to give definition.  It is not exclusive of other skills.  Problem solving is an integral component within the five key skills.

Communication

· Written (essays, technical reports, project reports).

· Verbal (one to one, within a group, in front of a group).

· Listening (note taking).

· Visual (drawing, layout).

· Presentation skills.

Numeracy

· General mathematical skills.

· Collecting and recording data.

· Analysis of data.

· Presentation of results.

Information Technology, IT

· Text manipulation.

· Graphics manipulation.

· CAD/CAM.

· E-mail.

· Use of the Internet.

Learning to Learn

· Sourcing material quickly.

· Assessing relevance.

· Summarising information.

· Time management.

· Working to deadlines.

· Reflective practice.

Working with Others

· As a team player (with peers, with staff).

· Collaboration and negotiation.

· Leadership skills.

· Motivating others.

· Adaptability.

The term ‘good practice’ has been used in preference to the term ‘case study’ to differentiate them from interactive case study materials which include role play/simulation games.

Methodology 

The Keynote Project conducted an in-depth audit of fourteen HE institutions, collating existing good practice in relation to key skills.  The institutions were selected after analysis of all QAA Materials Technology Institutional Reports, with supporting analysis of Art and Design institutions.  Six of these institutions, who demonstrated interest and innovation in the area of key skills, were chosen for closer liaison to stimulate/share ideas.  They were asked to provide examples of good practice in the development, delivery and assessment of key skills.  Examples were also provided by the Keynote Project consortium partners.  Some of the institutions audited in the Materials Technology area were not directly involved in textiles, fashion and printing however, their examples of good practice have generic application to illustrate the embedding of key skills within their courses.

Use of the Guide 

The examples of good practice included in this Guide cover a diverse range of subjects.  It is unlikely that they will be used verbatim from the Guide; rather the ideas should be adapted to suit a particular outcome and group of students.  They are not intended as a quick fix solution to curricula development problems!

Communication 

Communication skills are integral to almost every example of good practice in the guide.  Without good communication skills students cannot interact with other students, peers, or convey the depth of knowledge they have gained.  Communication skills are ranked as highly important by employers.

Verbal presentation in front of a group is an area in which many students have little experience (see The Keynote Project External Audit, available on the project website: www.keynote-project.co.uk).  Projects that allow students to practice this skill and give constructive specific feedback can help in overcoming the fear of presenting in front of a group (see Consultancy Project, and Practice Oral Presentations).  

It is important to assess presentations according to strict criteria to maintain assessment standards across the various types (see Project Presentation Feedback, and Verbal Presentations).  It can be useful for students and tutors to negotiate the assessment criteria and the mark weighting for e.g. content or presentation at the same time as the project brief is set.

The best examples of good practice involving verbal presentations cite projects that give clear and specific advice on giving successful presentations allow practice and give constructive feedback (see Investigative Case Studies).

There is some evidence of presentation ‘burn out’ (see Investigative Case Studies) whereby the quality of presentations declines as the students gain more experience.  This also reflects an increasing confidence in that they perceive presentations as less daunting and so prepare less.

Verbal presentations can be very time consuming for staff, especially with large groups of students.  This can be minimised by using teams of staff rather than one tutor who is responsible for assessing all presentations.  If students are given clear guidelines they can peer assess and give feedback to practice presentations with no staff member present, this can also reduce the stress of the first presentation.  Group presentations can also reduce the time it takes to assess large numbers of students but this may not allow every student an opportunity to present.

The development of written communication skills depends on more than simply correcting the use of grammar.  It is important to develop the ability to reflect on the quality of work and its suitability for end use e.g. essay, project report or technical report (see Investigative Case Studies and Product Engineering).

Examples of Good Practice Supporting Communication Skills

Appraisal of Prior Learning
Case Study on the Processing and Properties of Chocolate
Consultancy Project
Company Relocation Exercise
Creations
Developing Reflective Skills
Design and Production for Childrenswear
Investigative Case Studies
Lustre Leisurewear


 HYPERLINK  \l "gp12" 
Made in Europe
Personal Development Plan
Practice Oral Presentations
Product Engineering
Project Presentation Feedback
Running A Conference
Skills Competition
Store Layout and Merchandising in Fashion Retailing
Student Internet Journal
Team Working and Professional Practice
Team Working for Trend Prediction
Use of Case Study Material/Role Play in Undergraduate Teaching
Verbal Presentations
Working in Small Groups
Numeracy

Employers and HE institutions rate the importance of Numeracy highly.

The importance of Numeracy is not recognised by many students (see The Keynote Project External Audit). The application of Numeracy to subject specific skills is not fully understood by the students who do not feel confident in Numeracy.

Numeracy must be seen in context with subject specific skills to be of relevance to students and the value placed on it by employers must be emphasized (see Numeracy for Students on Retail Placements).

It is important to assess students’ Numeracy skills as not all students will need remedial help. It would then be possible for more able students to ‘contract out ‘of additional mathematics tutoring. However, it does mean that students who are perceived as requiring help acknowledge or ‘admit’ that they need extra support (see Learning support for Non-Mathematicians).

If extra help is required, it should start at fundamentals to build confidence and work up to problems that are more complex.  It should always apply to the subject area (see Consultancy Project).

Examples of Good Practice Supporting Numeracy Skills

Consultancy Project
Company Relocation Exercise
Developing Reflective Skills
Investigative Case Studies
Learning Support for Non-Mathematicians
Lustre Leisurewear
Made in Europe
Numeracy for Students on Retail Placements
Product Engineering
Store Layout and Merchandising in Fashion Retailing
Student Internet Journal

Use of Information Technology (IT)

There is an assumption that most students will perform well in IT, but students arrive at HE institutions with very mixed abilities (see The Keynote External Project Audit).

Skills can be strengthened through use; tutors can help by communicating with students via e-mail and encouraging research on the Internet.

More IT specific skills and the application of subject specific CAD/CAM systems can be introduced in IT based projects (see Student Internet Journal and Made in Europe).  IT skills must be viewed as integral in the learning process and must be relevant to the subject (see Consultancy Project and Personal Development Plan).

Examples of Good Practice Supporting IT Skills

Consultancy Project
Creations
Investigative Case Studies
Made in Europe
Personal Development Plan
Product Engineering
Student Internet Journal
Learning to Learn
Students find the concept of learning to learn difficult to understand and cannot equate the value of work based on key skills with work based on subject specific skills (see Appraisal of Prior Learning).  The adjustment to higher education and responsibility or ownership for their own learning is a new concept for students. A beneficial starting point is to discuss learning styles and reflect on the learning process (see Approaches to Learning).

Reflective skills can be difficult for students and they need the opportunity to practice them.  They can be developed through learning logs and through peer and self-assessment (see Developing Reflective Skills).  In reflection exercises students should be directed to ask specific and quantifiable questions, e.g.  ‘To what extent have I demonstrated an understanding of and a correct use of terminology and technical processes?’ rather than ‘Did I work well?’  Students should also comment on any weaknesses they perceive and how they can act to improve their standards.

Staff involvement should not be underestimated.  Tutors need to support students in reflective practice.  Feedback needs to be given to students immediately after the reflection process not days or weeks later.  Constructive criticism from peers can be beneficial and reinforce views from tutors.

It should be explained to the students that developing skills in learning to learn will improve their efficiency in approaching future projects or problems. Their higher cognitive skills towards problem solving and resourcing information need to be continually developed to prepare them for the workplace. 

Examples of Good Practice Supporting Learning to Learn Skills

Appraisal of Prior Learning
Approaches to Learning
Case Study on the Processing and Properties of Chocolate
Consultancy Project
Company Relocation Exercise
Creations
Developing Reflective Skills
Investigative Case Studies
Lustre Leisurewear
Made in Europe
Product Engineering
Running A Conference
Skills Competition
Store Layout and Merchandising in Fashion Retailing
Student Internet Journal
Team Working and Professional Practice
Use of Case Study Material/Role Play in Undergraduate Teaching

Working With Others

Giving students the opportunity to work within a team has two main benefits. It provides students with the exposure and challenges of interacting and co-operating with others in a similar manner to the work place (see Team Working for Trend Prediction) by offering a different learning environment (see Product Engineering).

Working in groups does not suit all students but it can enable them to share knowledge, help them motivate peers, tackle larger/more complex problems by splitting them down into manageable tasks, sharing the work and also discussion within a group can aid understanding.

Success of teamwork exercises can depend on the group dynamics which will be different in self-selected and in pre-selected groups (see Team Working and Professional Practice). Problems arising in the group such as non-participation or one member dominating the group can be alleviated by discussing team working methodologies, allowing the students to set their own ground rules for group practice, ensuring all members are aware of their roles within the group and ensuring group members appreciate the strengths and weaknesses of others.

When setting an exercise that is to be undertaken as a group, learning outcomes must be clear. Which is more important - the subject specific outcomes or how the group works?

It can be difficult to monitor individual team members. Assessment of team performance should incorporate the contribution of the individuals to provide feedback. It is useful for students to record their participation in a project diary, reflecting their own performance/contribution.

Group work can be demanding on staff time, especially with large numbers of students. This can be partially alleviated by clearly stating definitions of aims, giving a clear brief, negotiating solid ground rules and giving a good briefing on team working skills. Timetabling of team activities should be planned to ensure the participation of more than one tutor. Tutor support and involvement in student presentations and feed back sessions is vital to emphasis the benefits of team working and develop the students’ competencies.

Team working can be an enjoyable learning experience, allowing student groups to mix and allowing tutors to get to know students in small groups. As students gain confidence in their abilities within the group their participation has been shown to increase not only in team exercises but also in subsequent lectures and tutorials (see Working in Small Groups).

Examples of Good Practice Supporting Working With Others Skills 

Case Study on the Processing and Properties of ChocolateConsultancy Project

Company Relocation Exercise
Creations
Design and Production for Childrenswear
Investigative Case Studies
Lustre Leisurewear
Made in Europe
Product Engineering
Running A Conference
Skills Competition
Store Layout and Merchandising in Fashion Retailing
Student Internet Journal
Team Working and Professional Practice
Team Working for Trend Prediction
Use of Case Study Material/Role Play in Undergraduate Teaching
Working in Small Groups
Interactive Case Materials 

Interactive case materials are a particularly useful tool or interface to help develop students’ key skills whilst teaching the academic subject.  Practitioners agree it is important to teach key skills in the context of the academic subject in order that students remain interested and value the skills. The use of active learning strategies involved in these activities supports a broad range of learning styles making the curriculum more accessible to some students.  Materials will typically involve students working in teams, and applying a range of personal and interpersonal skills such as team working, information handling, problem identification, creative problem solving, negotiation and action planning within a fixed time frame. 

Interactive case materials are materials that are participative, degree subject based within a workplace setting.  

They:

· are based as closely as possible on workplace situations and issues (in business, government, industry or the voluntary sector).

· enable students to acquire academic knowledge.

· are active and participative in style (providing students with opportunity for personal development, in particular developing key skills). 

Interactive case materials will usually require students to learn about background academic theory and practice on the way to achieving the set task. The output required may often be in the form of a presentation, a report produced by a group working together, a video or a website. 

As well as providing some of the learning situations of the workplace, interactive case materials provide additional dimensions.  

These include:

· learning about various employment sectors, situations and a variety of themes and functions in work.

· motivating a range of skills development including interpersonal skills learning;

· demonstrating the application of academic learning.

· providing opportunity to extend student knowledge of workplaces.

· broadening career horizons.

· enforces problem solving within a specified time frame.

When interactive case materials are delivered as part of the curriculum:

· student learning can be assessed and accredited.

· student learning can be debriefed through a supported process.

· a wider variety of approaches to learning and teaching is involved.

Interactive case materials can be developed within a partnership of academic staff and employers and provide:

· employers with an understanding of teaching issues.

· academic staff in universities with a greater awareness of workplace issues.

Other advantages of using interactive case materials include:

· the ability to cope with large numbers of students.

· a high quality experience because materials are developed and can be tested and then refined.

· students face realistic constraints: time, resources, changing conditions, imperfect information.

· a gain in student confidence from a practical approach.

Interactive case materials and other ways of providing work experience are complementary and, when used together, provide the full range of learning outcomes which might also include:

· student confidence in being able to ‘do the job’;

· student development of networks of contacts in the world of work. 

Staff actively engaged in key skills work often report that students consider skills development of lesser importance than learning academic content.  In response, a number of techniques have been used to motivate students in this kind of experiential learning:

· Clear communication at the outset and at the end of an exercise about the intended learning outcomes and the importance of these to the students’ progress in their academic and professional careers. Skills learning outcomes should appear in the documentation describing modules to students.

· Using employers at the beginning and/or end of an activity.  The most successful tactic seems to be to invite past students of the department who are now employed in a particular sector relevant to the activity to describe the process of establishing themselves in their career and the importance of key skills.  Employers can also be used in helping to assess student presentations and can be persuaded to offer prize money if the task is competitive.

· High quality debriefing strategies that involve students in careful reflection on their skills development and other learning from the exercise.  This should ideally involve both plenary discussion and personal reflective writing by the student.  The link to personal development planning should be made explicit.

Examples of Good Practice Supporting Interactive Case Materials

Case Study on the Processing and Properties of Chocolate
Consultancy Project
Company Relocation Exercise
Creations
Investigative Case Studies
Lustre Leisurewear
Made in Europe
Running A Conference
Skills Competition
Store Layout and Merchandising in Fashion Retailing
Student Internet Journal
Team Working for Trend Prediction
Use of Case Study Material/Role Play in Undergraduate Teaching
Generic Information 

Most of the examples of good practice in this guide aim to develop and embed more than one key skill.  Students should be encouraged to think of skills as generic rather than specific to the module/project they were introduced in.  To reinforce this, skills need to be taught in a variety of contexts as demonstrated by the examples of good practice cited here.  

It is important for students to view key skills as integral to their learning process rather than as an ‘add on’ for them to be valued.  This can be encouraged by emphasising the importance of key skills in a learning environment and in the workplace.  

Students need help to articulate the skills they have developed, and must be given the opportunity to practice identifying skills.  As an aid key skills should be explicitly stated as learning outcomes in project briefs.

Many students find reflective practice difficult.  It needs to be introduced and explained to them clearly, giving examples of how reflection has been used by past students and providing opportunities to practice this skill.  Reflection on the learning process can lead a student away from passive learning and encourage them to take responsibility for their own learning.  It can increase the confidence of students in their own skills (see Approaches to Learning).

Difficulties can arise regarding whether to assess key skills as well as subject specific skills.  Students perceive or are conditioned that if a skill is not assessed it is not valued.  Strict assessment criteria closely matched to learning outcomes must be observed if ‘fairness’ is to be observed (see Working in Small Groups).  Involving students in producing assessment criteria can also be beneficial.  It can help to emphasise why a project is taking place and what is important within the project (see Investigative Case Studies).

Resources of Web Sites

http://context.leeds.ac.uk
http://www.geog.leeds.ac.uk/courses/other/casestudies/
CONTEXT Project (National Case Materials Centre)

http://www.sagset.org
SAGSET (The Society for the Advancement of Games and Simulations in Education and Training)

http://www.careers.ncl.ac.uk/academics/pages/case/case.html
Case Studies to Advance Skills and Employability (CASE) Project

http://www.madeineurope.org.uk/project/set.htm
Teaching Physics in an Internet Journal Group Project

http://dbweb.liv.ac.uk/tsnpsc/devprojs/internet_journal.htm
Teaching Physics in an Internet Journal Group Project

http://www.nusonline.co.uk
Nottingham Trent University Union of Students provides training sessions in key skills

http://www.nasaga.org/
North American Simulation and Gaming Association

http://www.edusim.net
EduSim (Education and Simulation)

http://www.learninglandscapes.com
Learning Landscapes

http://www.education.uts.edu.au/ozsaga/what is isaga.htm
http://isaga.pm.it-chiba.ac.jp
International Simulation and Gaming Association

Workshops by Thiagi Calendar – includes some free games

Simulation and Gaming and Computer Games for Education – Simulation and Gaming and Computer Games for Education LavaMind’s Games for Learning.

LavaMind creates games designed to teach students business, mathematics and economics.

http://lavamind.com/edu.html
Simulation and Games for Education – Advances in Education Simulation Games for Education – business simulation games, education games etc.

http://www.crac.org.uk/home/splash(frame).htm
CRAC (Careers Research & Advisory Centre)

http://www/acs.ilstu.edu/faculty/wjyuruci/nsfteachsim/indexnew.html
Education simulation information and resources

http://www.simulations,com
Useful virtual library with some artificial intelligent links

http://www.projectleader.com/Project MAN.html
Describes several simulation courses for project management skills

http://www.economics.ltsn.ac.uk/debe/programme.htm
Includes word doc. On Economics Teaching Games

http://www.careers.usyd.edu.au/skills.htm
Group work skills

http://www.uiowa.edu/~provost/deos/workshops.htm
Leadership course for staff at Iowa State University, includes a role play simulation of leadership

http://www.thelearningkey.com/projectmanagement_courses,htm
Project management paid courses

Key Skill Mailbases

http://www.jiscmail.ac.uk/
http://context.leeds.ac.uk
CONTEXT mailbase (discussion list in support of the use of interactive case materials, games and simulations)
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Examples of Good Practice

The examples of good practice have been categorised according to the skills they exemplify.  Each example may include more than one skill and as a consequence are cited in several categories.  Virtually all examples included communication; consequently, this category only includes examples where communication was the main skill practiced.

	                                                            Main Skill Exemplified in Example

	Title of exemplary examples of good practice
	Communication
	Numeracy
	Information

Technology
	Learning to Learn
	Working with Others

	Appraisal of Prior Learning
	x
	
	
	x
	

	Approaches to Learning
	
	
	
	x
	

	Case Studies
	x
	x
	x
	x
	x

	Case study on the Processing and Properties of Chocolate
	x
	
	
	x
	x

	Consultancy Project
	x
	x
	x
	x
	x

	Identifying Key Skills
	x
	
	
	x
	

	Design and Production of Childrenswear
	x
	
	
	
	x

	Maths Learning Support for Non-Mathematicians
	
	x
	
	
	

	Numeracy for Students on Retail Placements
	
	x
	
	
	

	Personal Development Plan
	x
	
	x
	
	

	Practice Oral Presentations
	x
	
	
	
	

	Product Engineering
	x
	x
	x
	x
	x

	Project Presentation Feedback
	x
	
	
	
	

	Team Working and Professional Practice
	x
	
	
	x
	x

	Team Working for Trend Prediction
	x
	
	
	
	x

	Use of Case Study Material in Undergraduate Teaching
	x
	
	
	x
	x

	Verbal Presentations
	x
	
	
	
	

	Working in Small Groups
	x
	
	
	
	x


1. Appraisal of Prior Learning 

Key Skills Exemplified

· Learning to Learn 

· Communication – written and verbal

Description 

This is a negotiated study module which aims to use the students’ work environment or previous study environment as a learning resource.  The module described is one of four, designed for part-time students to facilitate study away from the classroom and lessen the length of time it takes to attain their qualification.  The emphasis of the module is study skills rather than subject specific skills.

Rationale 

Part-time day release students have considerable constraints on their learning time due to the dual commitments of work and study.  This limits the student in the amount of contact time they may have with the institution and the length of course they are permitted to take by their companies.  By developing good practice in learning methods, the students can use their time more effectively.

Learning Outcomes

· To encourage independent learning.

· To develop the students’ key skills.

· To develop the ability to reflect on course material.

· To understand the learning experience on a deeper level.

· To give confidence in group discussion about complex issues.

· To consider personal and career plans.

Implementation

· Through small group tutorials, previously studied topics were reviewed.

· Different approaches to study were discussed.

· Students were required to devise a plan of study focusing on a topic of their choice.

· An initial plan of study was required after week three.

· The plan was further considered and developed in tutorials over the subsequent four weeks.

· Students were then encouraged to describe their learning experiences.

· Students established their own assessment criteria and critically appraised the value of the assessment.

· A 15 minute oral presentation of the topic reviewed was required in week twelve.

· A 4000 word written report of their evaluation was required in week thirteen.

Benefits for:

The Student

· Became used to discussing issues within a small group.

· Became aware of critical thinking in decision-making.

· Practiced independent study and thinking.

· Developed their writing and presentation skills.

· Developed personal confidence.

The Lecturer

· Students became more focused in their study.

The Institution

· Companies have a wealth of learning resources, which can be harnessed.

Drawbacks for:

The Student

· Study for the Appraisal of Prior Learning module remained very time consuming.

· Had difficulty in equating the value of the Appraisal of Prior Learning module compared to traditional modules.

· Underestimated time needed to complete assignments.

· Found employers unsupportive at times.

The Lecturer

· Students initially require a lot of input to get them under way satisfactorily.

· Staff colleagues need to be aware of the demands of the Appraisal of Prior Learning module.

The Institution

· Liaison needs to take place with employers to help the students’ learning process.

Evaluation

Generally successful review of prior learning, which enabled the student to capitalise on and maximise its value in terms of subject knowledge at a higher level.  Although study time remained high for the Appraisal of Prior Learning module, it provided a foundation on which to build more effective study methods.  To further the success of the module more liaisons need to take place with employers to help the students’ learning process.  Students require more advice on report and presentation methods and help with study time management.

2. Approaches to Learning 

Key Skills Exemplified

· Learning to Learn

Description 

Students are introduced to different approaches to learning to promote active, self-directed study.

Rationale 

Students benefit from having an awareness of their approach to learning.  Meta-cognitive self-awareness of approach to learning leads to better quality student outcomes.

Learning Outcomes

· To develop the ability to reflect on their personal approach to studying.

Implementation

· Students were given information on deep and surface approaches to learning and a simplified version of Bigg’s taxonomy.

· They were then given extracts from previous students’ learning journals and were asked to sort them into examples of deep and surface learning.

· In their own learning journal, they were asked to describe and reflect upon a good and a bad learning experience.

· They are then asked to reflect on their own approach to learning in the light of what they have learned about deep and surface approaches.

· In addition, students filled in a learning styles questionnaire and discussed the results as a group.

Benefits for:

The Student

· Reflection on learning styles helps students identify strengths and target weaknesses.

The Lecturer

· Supports independent learning.

The Institution

· Produces independent students.

Drawbacks for:

The Student

· Some students find reflection hard, it may be a new process and they will need supporting through it.

Evidence of Impact

Student feedback and entries in student learning journals suggest that this exercise is of benefit.  Students’ use of ‘learning language’ has been noticed in classes.

Evaluation

Reflection on learning styles is new to many students and they need support whilst becoming familiar with it.  When practiced, it does help them note strengths and target weaknesses.

3. Case Study on the Processing and Properties of Chocolate 

Key Skills Exemplified

· Working with Others

· Communication

· Learning to Learn

Description 

A half day project enabling students to practice presentation and group working skills within a materials technology context.

Rationale 

As an engineer, it is important to be able to work in teams and to communicate thoughts and ideas effectively.  Throughout their degree programme, students take part in various group activities and are required to present their work and findings to their lecturers and peers.  It is important that students are given a chance to learn and practice these skills in the early stages of the course.

Learning Outcomes 

· To enable students to develop their group working skills.

· To give students the opportunity to practice communicating their work to their peers and lecturer.

· To encourage students to consider the total performance of a material.

· To demonstrate to students that materials science is a broad subject and is involved in many areas of industry.

Implementation

· Students were split into groups of three or four.

· Each group received a pack containing references and information on chocolate structure, processing, facts, brands and packaging.

· Different modes of group working were suggested by the lecturer.

· Related material from other modules was highlighted.

· Students were given two hours to complete a question sheet on chocolate, within their group.

· At the end of the session, students prepared a 5 minute presentation on a given title (each group had a different topic to present).

Benefits for:

The Student

· An enjoyable learning experience.  

· Each student has to participate fully to complete the work set. 

· Students can learn more effectively when fully engaged in the process.

The Lecturer

· Interactive approach to teaching can be a challenging and rewarding experience.

· Interaction resulted in a familiarity with the students, which encouraged them to be more questioning and involved in subsequent lecture courses.

The Institution

· Positive feedback from the students could help to boost the profile of the department internally and externally.

· Providing students with experience of team working and presenting, which are qualities valued by employers, can aid graduate employment rates and successful placements.

Drawbacks for:

The Student

· The exercise carries relatively few marks and students may feel that these contact hours are not of direct benefit to them.

· Some individuals may learn more effectively through independent research and can feel intimidated by group activities.

The Lecturer

· Requires more time to run than a lecture

· Not all lecturers are suited to this type of delivery.

The Institution

· Time commitment from staff.

Evidence of Impact

Experience of case studies has shown them to be a valuable learning vehicle both in terms of putting theoretical knowledge into context and increasing students’ interest and motivation.  Monitoring performance of students in subsequent case studies has shown that the cohort of students that have a greater exposure to case study learning and giving presentations early in their course perform better in later years.  Student feedback was very positive including the comments about which part of the study was most beneficial.

‘The presentations…[as] I haven’t had much practice.’

‘Producing a presentation under pressure.’

‘Working in teams, separating responsibilities and trusting partners.’

‘It showed me practical examples of how the things I’ve learnt in lectures can be applied to a variety of applications.’

Evaluation

This has shown to be a successful exercise that most students seem to enjoy.  It is interesting to see students’ development as they take part in further case studies and have more opportunities to practice key skills.

4. Consultancy Project 

Key Skills Exemplified

· Learning to Learn – problem solving

· Communication – written and verbal

· Working with Others

· Numeracy

· IT

Description 

A consultancy simulation project in which students work on problems set by an industrial partner and present their solution.

Rationale

Practice in applying knowledge and skills developed at University in a real industrial context are vitally important in preparing students for work.

Learning Outcomes

· To give the opportunity to investigate a real issue or problem.

· To practice research and analysis skills.

· To develop the ability to solve problems in a structured, reasoned manner.

· To develop presentation skills. 

· To have the opportunity to work with an industrial partner.

Implementation

· Companies involved with the project had provided briefs with real issues or problems.

· Students were given an initial briefing and allocated a ‘client’.

· Time was given for the student to visit the company and study the issue.

· Support was given by academic staff.

· The project was concluded with a verbal presentation by the student, reporting findings to the client, academic staff and peers.

· Presentations were assessed by academic staff and feedback was given by industrial client.

Benefits for:

The Student

· Had the opportunity to apply theoretical knowledge and practice skills.

The Lecturer

· Helps to relate theory and practice.

The Institution

· Develops effective links with industry.

Evaluation

This is a challenge for students and an excellent opportunity to develop skills relevant to industrial practice.

5. Company Relocation Exercise

Key Skills Exemplified 

· Learning to Learn

· Communication

· Working with Others

· Numeracy

Description

Students are required to make critical decisions about a company’s future.  Exercise devised for an Advanced Professional Skills Module at the University of Hull, Chemistry Department.

Rationale 

Students need to be able to apply academic knowledge to a business situation and to be aware of which skills are important in the workplace.

Learning Outcomes 

· To practice group work skills.

· To gain experience in presenting information.

· To be able to apply subject-specific skills to making business decisions.

· To increase awareness about issues which need to be considered in developing a business.

Implementation

· The exercise can be run over several weeks with groups of students of 4-8.  

· Students are given information about a company and have to decide whether to close an outdated chemical plant and open an expensive new one.  

· Groups have to analyse a variety of information and make a recommendation to senior managers taking into account issues such as the environment, public safety.

· They must maintain a viable business, justifying all decisions taken.  

· In the second phase of the activity student groups write an advert for a staff vacancy at the new laboratory.  

· Each advert is given to another group, who then apply for the job.
· The debrief can focus on what students have learned about decision making in business and industry, the impact such decisions have on the community, which skills employers in such an industry are looking for and which skills the students can offer.  

Contact Tina Overton, Department of Chemistry, The University of Hull, t.l.overton@hull.ac.uk for further information and an example of materials used in the exercise.

6. Creations

Key Skills Exemplified 

· Learning to Learn

· Communication

· Working with Others

Description

A simulation about designing fashions involving the theme of the theatre. Trainee designers create a collection of garments as part of the selection criteria for a job with a fashion house.  Materials written by Ken Jones, published in Jones, K. 1997, Creative events for trainers, McGraw-Hill, Maidenhead.

Rationale 

Design students need to think about their intended market and commercial constraints when designing a collection of garments.

Learning Outcomes

· To develop creative thinking.

· To develop planning and presentation of a project.

· To develop the ability to work as a team within a specific time frame.

· To reflect on skills required in their future career.

Implementation 

· The exercise can be run with groups of between 6 and 40 students, larger groups will need to be run in 'parallel sessions'.

· It can be an induction exercise to help students get to know each other and develop team skills.  

· It can also be used at level 2 to help students think about the skills they will need for their careers.  

· The exercise can also be used to introduce students to the fashion industry at the start of a module; it will help them become aware of some of the issues that can then be developed through the module.  

· Students work in teams of 2 to 5. 

· They produce fashion designs and make a presentation. 

· A professional designer could be used to judge the presentation. 

· The exercise runs over 2 hours (including the debriefing).  

· The winners are the members of the team who are selected for the job.

· After the winning team has been identified, students should be asked to reflect on how they worked together on the designs and presentations looking at the skills they used.  

· They should be prompted to identify what worked well and not so well and what they will do differently in the future.  

· The professional designer could give feedback as to what is required of applicants in the fashion trade.

To buy a copy of the student briefing and tutor notes (published in Jones, K. 1997, Creative events for trainers, McGraw-Hill, Maidenhead) visit http://www.amazon.com/.

7. Developing Reflective Skills 

Key Skills Exemplified

· Learning to Learn

· Communication – written and verbal

· Working with Others

Description 

During an existing self-directed group project, students were asked to evaluate their own performance and the performance of their colleagues.  

Rationale 

After a review of existing projects, academic staff were aware that students were not reflecting on their performance during projects.  Although they were improving technical skills, students were not developing their learning styles.

Learning Outcomes

· To encourage independent learning.

· To encourage use of initiative. 

· To develop the students’ key skills.

· To promote learning through shared objectives.

· To develop skills of self and peer analysis and assessment.

Implementation

· After a review of existing projects, academic staff developed more structured methods of critique and assessment.

· During tutorials, students presented their current project.

· At the end of the session, students completed a self-evaluation form, which asked specific questions relating to their performance against previously stated learning outcomes.

· Students were also asked to comment on how they might improve on areas they were weak in.

· In a second tutorial, students discussed each others’ work, advising on improvements and evaluating the project.

· After both sessions, the evaluation forms were returned to students with comments and if necessary, action plans for improvement.

Benefits for:

The Student

· Shared ideas and helped each other recognise points of weakness.

· Had the opportunity to observe other students work in terms of quality, quantity and understanding.

· Enjoyable sessions.

The Lecturer

· Final quality of work was above standard expected.

The Institution

· Produces confident, aware students.

Drawbacks for:

The Student

· Must be prepared to be honest and receive criticism from peers.

The Lecturer

· Need to return assessment forms on the same day for maximum impact.

· Has been viewed by some students as an easy way to mark work.

Evidence of Impact

Feedback from students was very positive.  Initial worries that the second session was planned one week before the final assessment of the project proved invalid as this provided an opportunity to improve their work before handing in.  The standard of the submitted work was raised from previous years.

Evaluation

This was a very successful exercise, which produced a high level of engagement from students, resulting in interesting and animated sessions.  For greatest success, mix strong and weak students in session two.  Copy and return evaluation forms on the same day; these may include comments or an action plan.  This form of assessment needs to be repeated with subsequent projects until it is viewed by students as normal and self-assessment becomes automatic.

Product Design and Development for the Fashion Industries

Year 1 Project 1 Critique

Self and Peer Evaluation Exercise

In your project brief there are several learning outcomes identified. Your role today is to question yourself about the extent to which you feel you have personally achieved those outcomes. Answer the following with a mark from 1 (low) to 5 (high) regarding your perceived level of attainment. In addition, please write a comment on how you might try to improve and area of your performance that has not reached level 5.

Questions to be considered and asked of yourself and other group members.

1. To what extent have I demonstrated an understanding of and the correct use of terminology and technical processes?

2. To what extent have I demonstrated knowledge of practical skills through my pattern work and constructed sample pieces?

3. Am I analysing, evaluation and applying theoretical principles to produce development work, either through design, pattern work or construction?

a. Design

b. Pattern Work

c. Construction

d. Fabric

4. Have I been able to develop my ideas from research and produce ideas in both 2-D and 3-D that clearly show a link between the elements I am learning about?

a. 2-D

b. 3-D

5. Have I managed to record evidence of personal, practical experimentation or are all my ideas still inside my head?

a. If yes, HOW?

b. If NO, What am I intending to do about it?

6. How many practical 3-D representations of garment production have I managed to produce? e.g. sample toile pieces

a. 1

b. 2

c. 3

d. 4 or more

7. Have I provided a full bibliography explaining the resources used for this project?

8. Design and Production for Childrenswear

Key Skills Exemplified

· Working with Others

· Communication

Description 

A first year module in which students work together in groups to produce a childrenswear collection.

Rationale 

To develop a technical understanding of different roles within a diverse sector of the textile industry.

Learning Outcomes

· To develop team working skills.

· To develop technical skills.

Implementation

· Students were divided into small groups.

· They were asked to design and produce a childrenswear collection.

· Students allocated their own roles within the group.

· The groups had to negotiate time for extra technical support if it was required.

· The project is a first year module.

Benefits for:

The Student

· Gave an opportunity to develop technical skills.

· Allows students to interact within small groups.

The Lecturer

· Allows the lecturer to work with small, manageable groups.

The Institution

· Provides evidence of student achievement.

Drawbacks for:

The Student

· Students do not like working in groups.

The Lecturer

· It is sometimes difficult to monitor individual group members.

The Institution

· Requires extra technician support.

Evidence of Impact

The exercise has been successful for 6 years with positive student feedback.

Evaluation

The exercise is effective in improving key skills without encroaching on already limited time to teach subject-specific skills.  The project is hard work at times but is successful.

9. Investigative Case Studies 

Key Skills Exemplified

· Working with Others

· Communication

· Learning to Learn

· Problem Solving

· IT

· Numeracy (where appropriate)

Description 

A module in which a series of short investigations, based on ‘real’ situations are carried out.  Findings are presented to staff and peers.

Rationale 

Undertaking short-term investigations and reporting their results to a wider audience provides students with an opportunity to encounter problems similar to those in the workplace.  This can build student confidence and enhance their ability to evaluate and present their findings.

Learning Outcomes

· To prepare students for employment by developing their ability to problem solve, plan, manage and perform investigations.

· To work efficiently and to deadlines individually or within a group.

· To write concise, word-processed reports.

· To present results either orally or as a poster presentation to peers and academic staff.

· To develop assessment abilities for themselves and peers and be able to provide constructive feedback.

Implementation

· Students are required to carry out four investigations.

· Each investigation lasts a maximum of three weeks.

· Project briefs are set by different members of staff and reflect a variety of specialist areas and technologies.

· Project briefs are designed to simulate workplace scenarios and students have to assume an element of role-playing in the presentation of their results.

· The briefs are set to allow freedom and creativity in the presentation.

· An example brief may require students to investigate faulty garments as customer returns to a fictitious retailing company and present a written and oral report at the monthly quality control seminars held within the organisation.

· Results are presented as a written report and an oral or poster presentation.

· Advice is given on successful oral/poster presentations early in the module.

· Each report is assessed 80% for content and 20% is based on the oral/poster presentation.

· The assessment criteria and marking weighting is negotiated with students beforehand.

· All students participate in the assessment.

· Presentations are videoed to allow students to view their performance.

· Students are expected to follow a dress code when giving their presentation that reflects the company image.  This helps them to mentally immerse themselves in the role playing activity.

· The final presentation of the series is on their final year dissertation.  

Benefits for:

The Student

· Students develop more confidence in problem solving, time management and communication skills.

· Technical knowledge in a variety of subjects is increased.

The Lecturer

· The workload of the case studies module is shared, with minimal formal contact time.  All staff involved attend the four presentations and mark the briefs they have set.

· A challenging brief exploring potentially new research areas may be set.

· Enables closer relationships with students.

· Helps to identify potential research students.

· Promotes good links with industry who are also encouraged to contribute to briefs.

The Institution

· A cost effective method of teaching.

· Promotes good links with industry.

Drawbacks for:

The Student

· In some cases the students’ knowledge acquisition is somewhat superficial because they do not manage their time effectively.

· There is evidence of presentation ‘burn-out’ whereby the quality of the presentations decline as the students gain more experience.  This also reflects an increasing confidence in that they perceive presentations as less daunting.

The Lecturer

· With larger numbers of students it can be difficult to respond to individual students in as much detail as may be desired.

The Institution

· The institution needs to ensure that the library and internet resources are adequate for the needs of the students.

Evidence of Impact

Student feedback is obtained both formally through questionnaires and informally through the end of module review.  This has always been positive, with students understanding the aims and objectives of the module and enjoying the mode of learning – certainly on reflection if not at the time.

Evaluation

This is a popular module with students and staff.  The module has been offered in the third year for at least 10 years.  It could be introduced earlier in the programme once students have acquired sufficient foundation knowledge of the subject.

10. Learning Support For Non-Mathematicians

Key Skills Exemplified

· Numeracy – application of number

· Problem solving

Description 

A series of needs assessed, subject related mathematics tutorials.

Rationale 

Many students lack a fundamental understanding of mathematics and are consequently afraid of anything possessing numbers.  They avoid situations involving mathematics or claim they just cannot do it.  If they are to excel in their chosen field, they do need to understand the basics of mathematics.

Learning Outcomes

· To increase the students confidence and ability when working with-

Area

Volume

Percentages

Basic statistics

General numeric situations

Implementation

· Sessions were arranged with the ‘Maths Learning Centre’ within the University.

· The first session was a compulsory assessment of mathematical ability and confidence.

· Only students who needed, or perceived they needed extra support continued with the programme, which was not compulsory.

· Further sessions were run as tutorials, with specific topics.

· The tutor started with fundamentals e.g. visualising area as a series of squares that need summing.

· Importance was placed on what is happening in the problem rather than on remembering a formula e.g. area = length x width.

· All subject matter was contextualised with examples of its use within textiles.

· Emphasis was placed on the value of numeracy skills within the workplace.

Benefits for:

The Student

· An increased confidence with numbers.

· An ability to apply mathematical techniques to textile situations.

The Lecturer

· Can assume all students have a certain level of numeracy skills.

· Less requirement to cover basic mathematics in other lectures.

· Outsourcing of mathematics teaching frees delivery time.

The Institution

· Produces a higher calibre of graduate.

Drawbacks for:

The Student

· Time.

· They had to admit to needing help.

The Lecturer

· Requires time to produce materials with ‘Maths Centre’.

The Institution

· Higher cost of outsourcing teaching.

Evidence of Impact

This is a new initiative and so there are no concrete results yet.  However, listening to discussions between students clearly indicates a raised confidence about numbers.
Evaluation

It has been very worthwhile.  It is felt that students would benefit from a regular contact with Mathematics staff so that they can build a relationship, and have support if further mathematical problems arose.

11. Lustre Leisurewear 

Key Skills Exemplified 

· Learning to Learn

· Working with Others

· Communication

· Numeracy

Description

Student teams make and sell 'shirts'.  They negotiate with customers to identify the specification of the product, suppliers to acquire materials and a bank to finance their business plan.  The activity requires them to estimate their profits in advance.  These materials were written by the Careers Research and Advisory Centre in conjunction with Courtaulds.  

Rationale 

In real situations, tasks do not always follow a textbook pattern.  Students need to be given experience in planning and adapting their plans as conditions change.

Learning Outcomes 

· To gain an insight into the production industry.

· To learn about job functions in the workplace.

· To develop awareness about customer focus.

· To practise planning a task.

Implementation

· The exercise can be run with groups of between 15 and 60 students.  

· It can be an induction exercise to help students get to know each other and develop team skills.  It can also be used at level two to help students think about the skills they will need for their careers or to introduce students to the production industry at the start of a module. 

· It will help them become aware of some of the issues that can then be developed through the module.  

· Students work in teams of 5 or 6.  

· Facilitators are needed to play roles of customer, banker, store manager, health and safety personnel (these can be postgraduate students or students who have played the game before or employers).  

· The exercise runs over 2-3 hours (including the debriefing).  The winners are the team who make the biggest profit.

· After the winning team has been identified, students should reflect on how their production and profits differed from their predictions.  

· They should then think about their use of skills - what worked what didn't, what could they do differently next time.  

· They should also be asked to reflect on what they have learned about production and the business world in general.

To acquire a copy of the student briefing and tutor notes and discuss the running of the exercise contact Dr Margaret Wilkinson, School of Textiles & Design, The University of Leeds, m.f.wilkinson@leeds.ac.uk

12. Made in Europe 

Key Skills Exemplified 

· Learning to Learn

· Communication

· Working with Others

· Numeracy

· IT

Description

A research task for students working in small groups to investigate a European company or the European fashion and clothing industry.  The findings are communicated through multi-media presentations.  Brief written by Rochester School of Fashion as part of a Socrates funded project called ‘Made in Europe’.  (Other briefs can be viewed on the project website written by the other members of the collaborative project)

Rationale

Students need an awareness of the diverse nature of the fashion industry.

Learning Outcomes

· To gain experience in sourcing material and assessing its relevance.

· To practice working as a team.

· To gain experience in preparing a multi-media presentation.

· To acquire awareness of the European Fashion Industry

· To carry out research into size, distribution, and economic importance of the fashion and clothing industries

· To understand the role of Small to Medium sized Enterprises, SME’s

Implementation 

· The exercise can be run with students working in small groups over a number of weeks.

· Students are asked to investigate a European company or the European fashion and clothing Industry.  

· They must prepare a multi-media presentation of their findings.

· Students can be asked to reflect on what they have learned about the business culture and context, and the organisations in the country being researched as well as how their team functioned. 

To view the student brief and the archive of student work visit http://www.madeineurope.org.uk/project/set.htm and click on KIAD - the brief
13. Numeracy for Students on Retail Placements

Key Skills Exemplified

· Numeracy

Description 

An opportunity for students to practice examples of numeracy tests set by employers.

Rationale 

Retailers are particularly looking for numeracy skills in all of their employees and this is becoming a highly important part of the selection process.  Many retailers test numeracy skills before offering a placement, rejecting those students who fail.  Students often overlook the importance of numeracy when applying for placements.

Learning Outcomes

· To prepare students for the process of applying for placements.

· To improve students basic mathematical skills.

Implementation

· Students were given retailers’ numeracy tests, which were completed in seminar sessions, without calculators.  

· Students completed application forms, which included numeracy tests.

· Students completed psychometric tests, organised through the careers office, which included verbal reasoning and numerical tests under exam conditions.

· The results were assessed and individual feedback was given.

Benefits for:

The Student

· Raises awareness of testing in numeracy skills when applying for placements/jobs.

The Lecturer

· Allows monitoring of current numeracy skills.

The Institution

· An improvement in numbers of students accepted on placements.

Drawbacks for:

The Student

· Students may be daunted by revision of GCSE mathematics.

The Lecturer

· Requires updating of current practice in retailers’ numeracy tests.

Evidence of Impact

In a group of 40 students, 30 were accepted for a first interview and 10 accepted for a second interview after undertaking tests at an assessment centre.

Evaluation

The high percentage of students gaining interview reflects the importance of preparation.  

14. Personal Development Plan

Key Skills Exemplified

· Communication 

· IT

· Learning to Learn

Description 

A module designed to support personal development planning through action planning and reflection exercises.

Rationale 

It is important for students to reflect on the skill competencies they are developing and to be able to act on any weaknesses they become aware of.

Importance is placed on effective record keeping and planning future developments.

Learning Outcomes 

· To increase student reflection on their progress.

· To assist students in verbalising their competencies and development of skills.

· To produce a defined action plan.

Implementation

· The Personal Development Plan module comprises of a lecture programme on personal development.

· This focuses on exercises designed to assist students to reflect on achievements and areas of weakness.

· Students are supported through the development of an action plan during tutorials.

· IT is used to assemble information to support a record of achievement, academic material and an action plan.

Benefits for:

The Student

· Increases ability to reflect on personal progress.

· Provides a record of achievement.

· Provides help with verbalising achievements.

The Lecturer

· Provides a framework for lectures on personal development.

The Institution

· Improves graduate employability.

Drawbacks for:

The Student

· The Personal Development Plan can become unwieldy.

· The process can be time consuming.

The Lecturer

· Quality time is needed for creative thinking and action.

The Institution

· Staff time is deflected from other activities.

Evidence of Impact

No formal assessment of the exercise has been made however verbal feedback from teaching staff indicates an improvement in quality of student awareness, competence and articulation during subsequent projects.

Evaluation

This exercise has been supportive to good practice and quality assurance activities.  Repetition of the module throughout the students’ university career would improve actions and outcomes.  In many HE institutions, assistance with personal development planning is a function of personal tutors which would not detract from teaching time.

15. Practice Oral Presentations

Key Skills Exemplified

· Communication – verbal

Description 

A first year exercise in which advice is given on effective presentations before peer observed practice sessions and an assessed presentation.

Rationale 

Giving presentations and talking to an audience is not a skill that comes naturally to many people.  However, many employers value this skill and it is important that students are able to develop and practise this form of communication throughout their degree programme.

Learning Outcomes

· To develop good communication skills

Implementation

· Students are given handouts containing tips on effective presentations.

· They then prepare a presentation on any subject, lasting 10 minutes with 5 minutes for questions.

· After the presentation, students are given individual feedback and discuss how they can improve their style.

· Students then prepare a second presentation, this time on a course-related topic.

· The second presentation is assessed.

· All students attend the presentations and so benefit from peer observation.

Benefits for:

The Student

· Increases confidence/skill in giving presentations.

The Lecturer

· Can demonstrate effectively an improvement in presentation skills.

The Institution

· The interpersonal skills and confidence of graduate’s contributes to the reputation of the institution.

Drawbacks for:

The Student

· The fear of presenting to an audience can turn the exercise into a negative learning experience.

The Lecturer

· A time consuming exercise which is not suitable for large groups.

The Institution

· Time commitment from staff.

Evidence of Impact

Informal feedback at the end of the exercise indicates that students see this as a worthwhile experience and recognise the benefits of practising this skill.  Lecturers comment that students who have had greater practice in presentations throughout their degree programme are much better at this activity.  Improvements can be tracked from this exercise to further opportunities to practice presentations.  

Evaluation

A valuable and important exercise that students seem to enjoy.  The inclusion of a practice presentation on a subject of their choice allows students to develop their public speaking skills with a topic they are confident with.

Student comments

‘The feedback was really good because we knew how to improve for the assessed talk.’

‘I feel a little more confident at giving talks now, but I think I’ll get better with more practice.’

‘I’m glad we were given the chance to practice presentations because we’ll probably have a lot to do in our second and third year, where they count towards our degree.  It’s also a useful skill in the workplace.’

16. Product Engineering 

Key Skills Exemplified

· Working with Others

· Communication – verbal and written

· Learning to Learn

· Problem Solving

· IT

· Numeracy (where appropriate)

Description

A level three module, in which students from different courses work together in groups on a major project titled, Product Engineering.

Rationale 

The assimilation of core technical, design, management and key skills is important in many industrial environments.  An exercise that incorporates commercial industrial application of all skills and competencies developed within the degree programme illustrates the relevance of academic knowledge and the necessity of applying key skills.

Objectives

· To combine academic and key skill development.

· To develop team working skills and recognise the role of the individual within a team.

· To practice presenting information as written reports and verbally.

· To understand the interdependency of fibre process and product properties.

· To understand impact of variations in the product in terms of economics, performance and ‘fit for purpose’.

Implementation

· Lectures are given on the key technologies and fundamentals relating to product engineering.

· This involves a number of academic staff and guest speakers from industry.  

· Students are assigned to interdisciplinary groups from several programmes/courses of the same level of study.

· The groups are asked to undertake the project based on a written brief.

· They are fully briefed on the module objectives and mechanisms of group and individual working.

· This culminates in a written report and a formal presentation.

Benefits for:

The Student

· Improve core skills.

· Develop confidence and experience in the product engineering process.

· Gain experience of working in an interdisciplinary team environment.

· Develop an understanding of the relationships between process and properties of textile materials.

· Develop a specialist understanding of a technical area.

· Develop contacts with external industrialists or companies.

· Provides evidence of key skills for future employment.

The Lecturer

· Promotes and allows development of student-centred learning.

· Provides increased opportunities for small group working and tutorials.

· Provides opportunities for wider discussions with industrialists.

· Can be a vehicle for initiating/implementing/developing research.

The Institution

· Improved student employability.

· Improved relationships with the textile industry.

· Opportunity to integrate industrial practice with the teaching programme.

Drawbacks for:

The Student

· Students need to take responsibility/ownership of the project, which can be a stressful process.

· Can be difficulties with ‘sleeping’ team members and group dynamics.

The Lecturer

· Large contact time is required.

· Effective monitoring of students progress may be difficult because of the multiple groups involved.

The Institution

· A resource issue with large amounts of staff contact time required from appropriately experienced staff with relevant industrial contacts.

Evidence of Impact

Student feedback is collected formally at the end of the module.  This has always been positive and is reflected by the ‘buzz’ generated throughout the process.  

Evaluation

This is a ‘star learning experience’ as expressed by the students.  The quality of reports is consistently high and there is a great sense of achievement on completion of the exercise.  The impact of the module on the individual student is generally marked by the students more mature approach to subsequent assignments.

The exercise evolves with different student groups.  The module is updated annually to monitor appropriateness and to include advances in technology.  It is refined as necessary.

17. Project Presentation Feedback

Key Skills Exemplified

· Communication – verbal

Description 

An assessed presentation on the final year project with an opportunity to rehearse and gain feedback prior to delivery.

Rationale 

The ability to give presentations is valued by employers, yet many students perceive difficulties with speaking in public usually due to nerves.  Practice can help to alleviate nervousness.

Learning Outcomes

· To enhance verbal presentation skills prior to a major project presentation.

Implementation

· Final year students are given guidelines on giving presentations during a research methodology module.

· They then prepare a presentation giving an outline of their final year project.

· The students have two opportunities to practice their presentations and get feedback on the content and delivery style of their presentation from their supervisor and other academic staff.

· The presentation is worth 20% of the module.

Benefits for:

The Student

· Increases confidence/skill in giving presentations.

· Improves the use of visual aids.

· Useful for feedback on presentation content and style.

The Lecturer

· Can demonstrate effectively an improvement in presentation skills.

· Increases knowledge of project content.

The Institution

· Better student outcomes.

Drawbacks for:

The Student

· It can be a daunting exercise.

The Lecturer

· Additional time is required for presentations and feedback.

The Institution

· Time commitment from staff.

Evidence of Impact

This is the first year the exercise has been implemented.  Improvement was shown at the second practice presentation.  At the time of writing, the final assessment had not taken place.

Evaluation

Students and staff found this to be a worthwhile activity, in terms of both presentation skills and clarifying project aims and progress alongside their peers.

INTERIM SEMINAR PRESENTATION

Non-marked, formative feedback sheet

STUDENT NAME:-

	
	
	((
	(
	=
	x
	xx
	

	VOCALISING
	
	
	
	
	
	
	

	volume
	appropriate
	
	
	
	
	
	too loud/quiet

	intonation
	varied
	
	
	
	
	
	monotonic

	speed
	paced
	
	
	
	
	
	too slow/fast

	delivery
	confident
	
	
	
	
	
	hesitant

	CONTENT
	
	
	
	
	
	
	

	organisation
	structured
	
	
	
	
	
	unstructured

	cohesiveness
	logical
	
	
	
	
	
	muddled

	humour
	appropriate
	
	
	
	
	
	inappropriate

	information
	relevant
	
	
	
	
	
	irrelevant

	reflection
	critical
	
	
	
	
	
	descriptive

	involvement
	enthusiastic
	
	
	
	
	
	bored

	VISUAL AIDS
	
	
	
	
	
	
	

	clarity
	clear
	
	
	
	
	
	confusing

	handling
	adept
	
	
	
	
	
	clumsy

	INTERACTION
	
	
	
	
	
	
	

	gesture
	appropriate
	
	
	
	
	
	inappropriate

	eye contact
	appropriate
	
	
	
	
	
	too much/none

	countenance
	welcoming
	
	
	
	
	
	hostile

	orientation
	facing
	
	
	
	
	
	hiding

	movement
	dynamic
	
	
	
	
	
	static

	ANSWERING
	QUESTIONS
	
	
	
	
	
	

	quality
	Articulate
	
	
	
	
	
	monosyllabic

	relevance
	Appropriate
	
	
	
	
	
	inappropriate

	new ideas
	adaptable
	
	
	
	
	
	dogmatic


	Tutors’ signature
	Date:


18. Running a Conference

Key Skills Exemplified 

· Learning to Learn

· Communication

· Working with Others

Description

Students organise an actual conference event.  Exercise devised by Professor Tim Gray as part of the CASE Project, a collaboration between The University of Northumbria at Newcastle, The University of Newcastle Upon Tyne, Northumberland TEC and Tyneside TEC and funded by The Higher Education Regional Development Fund. 

Rationale 

During this project, students gain real experience of organising an event.  They must also be able to use their subject-specific skills in decision making when selecting conference papers.

Learning Outcomes 
· To gain planning and organisational experience.

· To gain teamwork experience.

· To develop key skills and employability.

· To practise reflecting on their learning experiences.

· To develop skills of critical evaluation of conference papers.

Implementation 

· The exercise can be carried out with a group of up to 20 students in their 2nd or 3rd year of study. 

· Students organise a real conference (not a simulation).  

· They take responsibility for identifying and inviting potential speakers and audience and arranging the venue.  (The original conference was on the theme of Business and the Environment but any topic could be chosen which fitted well with the academic subject being studied).  

· Links can be made with employers/businesses who may provide facilities and or sponsorship.  

· The activity can form all or part of a module.  

· Assessments could include a written report containing a diary/log, reflections on the learning experience and a critique of the content of papers presented at the conference.

· The debriefing can focus on what students have learned about event management.  

· Their understanding of the subject content of the presentations will have been influenced by their involvement in organising the event - this could be another focus for the debriefing.

Visit http://www.careers.ncl.ac.uk/academics/pages/case/politics.html for further details of the project and contact details.  Other exercises produced by the CASE project can be found by visiting http://www.careers.ncl.ac.uk/academics/pages/case/case.html

19. Skills Competition

Key Skills Exemplified 

· Learning to Learn

· Communication

· Working with Others

Description

Students research an employer and prepare a presentation to persuade a company to employ them.  Originally run at The University of Aberystwyth also used within the Faculty of Earth and Environment at The University of Leeds.

Rationale 

Students find it hard to identify and articulate the skills they have learnt during their programme of study.  During this project students concentrate on key skill development in a ‘real’ situation.

Learning Outcomes 
· To develop research and analysis skills.

· To develop team working skills.

· To develop presentation skills.

· To develop the ability to reflect on skills developed within and beyond the curriculum.

Implementation

· The exercise has been run with 120 students simultaneously.  

· Employers are usually keen to participate and will often sponsor the competition. 

· Students in groups of about 6-8 are set the task of researching an employer or sector of employment that interests them.  

· The chosen employment does not have to correspond to the subject being studied.  

· They are asked to find out about the company and the skills the company/organisation requires of new graduates.  

· They then prepare a group presentation that will enable them to persuade a visiting recruiter from this company to employ them.  

· They are briefed to think about how they have developed during their time at university both during their degree and through extra-curricular activities and to select and describe how they have developed the skills being sought by the company.  

· The Competition is held on an appointed day.  

· Students prepare a ‘stall’ using tables, boards, presentational equipment and other props.  

· ‘Recruiters’ who have been invited (both from within the university and from interested employers) visit the stalls and judge which group is most persuasive using an assessment sheet which provides criteria.

· Students need to be encouraged to give personal examples of how they have developed skills as evidence that they have actually developed the skills they are claiming. 

· After the winning team is identified and the prizes awarded students are asked to reflect on what they have learned about organisational cultures, what employers are looking for in graduates, how confident they now feel in articulating what they have learned at university.  

· The activity has been run as part of a module and assessed and has been used successfully at different levels of a programme depending on how it fits into the department’s teaching strategy.

For further information, contact Pauline Kneale, School of Geography, University of Leeds, p.e.kneale@leeds.ac.uk.  Guidance for students in setting up and running a ‘stall’ can be found in Kneale, P.E. (1999) Study Skills for Geography Students (Chapter 23) Arnold, London

20. Store Layout and Merchandising in Fashion Retailing

Key Skills Exemplified 

· Learning to Learn

· Communication

· Working with Others

· Numeracy

Description

A project to design a layout for a store and recommend a product assortment based on detailed analysis of data provided in the study.  The task is to 'design a solution which makes the best use of the space available in the store, exploits likely consumer shopping behaviour and seeks to maximise the financial performance of the store'. ( Kirkup and Moirano 1997).  Materials written by Malcolm Kirkup and Linda Moirano, (1997) Store Layout and Merchandising in Fashion Retailing, in Hart, C. (Ed) et al, Cases in Retailing, Blackwell, Oxford. 

Rationale 

The project can help students gain an insight into how business decisions are made and understand the basic concepts of retail management.


Learning Outcomes

· To develop critical thinking.

· To develop creative thinking.

· To practice data analysis skills.

· To acquire an insight into how business decisions are made.

· To understand the basic concepts of retail management.

Implementation

· The exercise as written can be done individually or with students working in teams of 5 or 6.  

· The level is intermediate; it 'requires students to juggle with a host of market, competitive, demographic, financial, space and consumer behaviour considerations' (Kirkup and Moirano 1997).  

· Students are asked to design a layout for a store and recommend a product assortment based on detailed analysis of data provided in the study.  

· Students could be asked to make presentations to be judged by an employer in the retail field.

· Possible debriefing issues are the need to make trade-offs when dealing with complex considerations and the problem of lack of complete information.  

· Students could be asked to reflect on how they made their decisions and, if working in groups, how the group dynamic affected their decision making.  

To purchase a copy of the student briefing (Kirkup, M.and Moirano, L. (1997) Store Layout and Merchandising in Fashion Retailing, in Hart, C. (Ed) et al, Cases in Retailing, Blackwell, Oxford.) visit http://www.blackwellpublishers.co.uk/. See also another case entitled 'Maine New England' at Debenhams: Developing a New Range; G.Lea-Greenwood & C.Moore & B.Oldfield in Oldfield, B. (Ed) et al, (2000) Contemporary Cases in Retail Operations, Macmillan, UK, visit http://www.businesstitles.com/.

21. Student Internet Journal

Key Skills Exemplified 

· Learning to Learn

· Communication

· Working with Others

· IT

Description

A 'Journal of Special Topics' is published on the web containing papers written by staff and students.  Exercise devised by Derek Raine, The University of Leicester as part of a development project of the Physics Learning and Teaching Support Network.

Rationale 

During this project, students gain real experience of organising the publication of a journal.  They must also be able to use their subject specific skills in decision making when selecting conference papers.

Learning Outcomes

· To acquire an awareness of the way scientific research is disseminated and developed.

· To write about core academic knowledge.

· To develop team working skills.

· To develop IT skills

Implementation

· The exercise can continue over a number of weeks and can form the basis of a module.  

· Students work in groups to write papers. 

· They submit their papers to other groups who act as referees.  

· Students can also be involved in the editorial board alongside staff members. 

· Selected papers are presented as a web-based journal.

· Students can be asked to reflect both on how their skills are developing (an initial skills audit can be compared with an audit at the end of the exercise) and on the nature of the learning of the academic subject which results from involvement in the exercise.

Visit http://dbweb.liv.ac.uk/ltsnpsc/devprojs/internet_journal.htm for further details of the project and contact details. 

22. Team Working and Professional Practice

Key Skills Exemplified

· Working with Others: negotiation; collaboration; brainstorming.

· Communication: verbal; written; visual.

· Learning to learn: time management; sourcing information; summarising information.

Description 

A team working module including group work, lectures, workshops and tutorials.  The module is part peer assessed.

Rationale 

Many students focus entirely on subject-specific skills and underestimate the importance to employers of good professional working practices.

Learning Outcomes

· To enhance key skills.

Implementation

· The exercise formed a module, which was split into two sections and ran for 13 weeks.

· In part one, students selected their own groups.

· They were required to produce a professional report comparing traditional working hierarchies and team working methodologies.

· In part two teams were externally selected.

· They had to design and professionally present a teambuilding exercise that would relate to the fashion and textiles industry.

· Students were supported through lectures, seminars, teambuilding workshops, interactive case materials and progress tutorials.

· 35% of assessment was by peers.

Benefits for:

The Student

· Enhances key skills.

· Allows students to appreciate the difference between working within their own social circle and team building outside of it.

· Peer assessment gives responsibility to each team member for his or her actions within the team.

The Lecturer

· Can deliver a potentially dry subject in a more interactive way.

The Institution

· Covers the teaching of key skills.

Drawbacks for:

The Student

· Students felt the module was too long for a subject that was not immediately identified as being related to Fashion, Marketing and Communication.

The Lecturer

· Constantly having to reassure students that the module was relevant.

The Institution

· Having students complaining.

Evaluation

Although the exercise had a positive impact on the students’ attitude to key sills and lifelong learning, it was felt that as a non subject-specific module it was too time consuming and in future, these exercises will be incorporated into another module.

23. Team Working for Trend Prediction

Key Skills Exemplified

· Working with Others

· Verbal communication

Description 

A non-assessed course-related exercise in group decision making and presentation.

Rationale 

Trend prediction in industry is usually a team effort and so to develop competence in trend prediction it is necessary to practise this scenario.  

Learning Outcomes

· To reinforce the idea of trend prediction.

· To create students who communicate effectively within a team.

Implementation

· The exercise was preceded by a lecture on trend prediction.

· Students were split into groups of four or five.

· They were provided with information on current catwalk trends.

· The groups were asked to discuss which looks would be appropriate for the same season next year, for a particular retailer.

· After 15 minutes, one student from each group presented their findings to the whole class.

Benefits for:

The Student

· Allowed engagement in active discussion for exchange of ideas among peers.

· Reinforced lectures.

· Allowed a change in teaching style.

· Gave students more ownership of information.

The Lecturer

· Allows the student to become the focal point.

· Allows interaction with smaller groups.

· Enables lecturer to hear individual student’s ideas.

The Institution

· Varied styles of delivery create learners that are more effective and will strengthen the calibre of graduates.

Drawbacks for:

The Student

· Requires more effort than a lecture.

· Outcomes could depend on the quality of input from others within the group.

The Lecturer

· Requires more time than a lecture.

· More groups to monitor.

The Institution

· Students perceive the lecturer is not teaching.

Evidence of Impact

The groups were monitored by staff members.  All students engaged in the animated discussion within their group and contributed to the findings.

Evaluation

The exercise was very successful as a way of incorporating teamwork without making it a formal part of the assessment.  In future, more time would be given for discussion and feedback.  Evaluation of trend prediction skills takes place in subsequent practical projects.

24. Use of Case Study Material/Role Play in Undergraduate Teaching

Key Skills Exemplified

· Communication - verbal and written

· Learning to Learn

· Problem Solving

· Working with Others

Description 

A module in which teams of students assess the potential of new ‘products’.

Rationale 

If the accepted definition of an enterprising student as ‘creative, innovative, commercially aware and self-motivated’ is to be fulfilled, students need to be taught in a creative manner and enthused about the skills they are developing.  An entrepreneurial culture needs to be developed amongst them.

Learning Outcomes

· To develop skills perceived as important in the workplace.

· To gain an insight into business practice within a large research and development organisation.

· To gain an understanding of the importance of research and development within the textiles industry.

· To develop a fuller understanding of how good research can lead to company success.

Implementation

· Students work in small groups, acting as independent Research and Development teams, assessing the potential of new products being developed within a large multi-national company.

· The teams are provided with a range of case materials, some of which are red herrings, and are asked to present (written and oral) a convincing case for either approving or declining current research proposals.

· The cases are then compared to real applications, and their relative success or failure.

Benefits for:

This is a new module which has yet to be piloted, however perceived benefits include:

The Student

· A challenging and enjoyable learning experience.

· A chance to experience ‘real’ situations.

· Enables students to develop and practice key skills. 

The Lecturer

· An interesting way of presenting challenging ideas.

· Produces creative thinking within students and could have an effect on their performance in other modules.

The Institution

· Will produce confident, commercially aware students.

Evidence of Impact

This is a new module and has not been piloted.

25. Verbal Presentations

Key Skills Exemplified

· Communication - verbal 

· Learning to Learn

Description 

An exercise that allows students to practice and reflect on verbal presentation skills.

Rationale 

For many students, formal verbal presentations are an anxious experience. This can be reduced through practice. By allowing students and opportunity for reflection on their presentation they are able to assess their performance against feedback given by their tutor.

Learning Outcomes

· To provide and opportunity to practice and develop verbal presentation skills.

· To provide an opportunity for students to reflect on their own performance.

Implementation

· Students are asked to prepare a presentation on a course-related subject.

· After the presentation, students complete a self-assessment form.

· The tutor completes an individual assessment form for each student.

· The two forms are compared and discussed.

Benefits for:

The Student

· Practice and increased confidence in presenting information.

· Gives an opportunity for reflection on. 

The Lecturer

· Enable the tutor to identify any weaknesses in presentation skills within a particular cohort of students.

· Gives the ability to see how students evaluate their own performance.

Evidence of Impact

Student feedback was positive and confidence in giving presentations appears to have improved. There has been a greater level of class interaction among students.

Evaluation

Reflecting on their own performance coupled with the feedback from the tutor was useful for students in developing their understanding of their performance. Initially some students marked their performance well below their actual standard. The exercise was worthwhile.

ORAL PRESENTATION

VISUAL MERCHANDISING EXERCISE

Note: This feedback form is purely for your own reference – this does not contribute to your overall grading within this module.

Name of Student …………………………………………………………………….

Group ………………………………………………………………………………….
Please rate your performance against the following:

	
	 A 
	 B 
	 C 
	 D 
	 E 
	 F 

	CONTENT
	
	
	
	
	
	

	Introduction
	
	
	
	
	
	

	Information presented on the 

exterior layout and design
	
	
	
	
	
	

	Information presented on the

interior layout and design
	
	
	
	
	
	

	Depth of findings
	
	
	
	
	
	

	
	
	
	
	
	
	

	PERSONAL STYLE
	
	
	
	
	
	

	Pace and tone of delivery
	
	
	
	
	
	

	Personal confidence
	
	
	
	
	
	

	Eye contact with audience
	
	
	
	
	
	

	
	
	
	
	
	
	

	PRESENTATION STYLE
	
	
	
	
	
	

	Method and style of presentation
	
	
	
	
	
	

	Structure of presentation
	
	
	
	
	
	

	Quality of presentation material
	
	
	
	
	
	

	Response to questions
	
	
	
	
	
	

	
	
	
	
	
	
	

	OVERALL ASSESSMENT
	
	
	
	
	
	


Comments:

26. Working in Small Groups

Key Skills Exemplified

· Communication 

· Learning to Learn

· Working with Others

Description 

An exercise allowing students to develop successful team working strategies during a project set by industrial partners.

Rationale 

Working effectively as a team is a skill demanded by employers. To be effective, the team must be able to recognise the strengths and weaknesses of its members and allocate work accordingly. It must be able to plan a programme of tasks and recognise the need for peer assessment of the quality of outcomes.

Increasing student numbers and greater demands on staff time has made it necessary to reduce staff contact time for individual students, developing small group teaching can reduce time needed to supervise individual students.

Learning Outcomes

· Development of key skills.

· Improving analytical skills.

· Assist with verbalising personal development.

· Reflecting on strengths and weaknesses.

· Practice verbal communication within a group

Implementation

· A series of sessions on team working skills was delivered jointly by the Career Service and academic staff to all students.

· Students were divided into small groups and given a project with an industrial partner.

· Learning outcomes and a timetable of critique with clear instruction on the format of the critique was included with the brief.

· The students developed their project independently, allocating their own roles and planning their own meetings.

· During timetabled critiques, a team of academic staff were available to aid discussion within the group.

· With guidance from academic staff, the project was peer assessed, and each student received feedback from each team member.

Benefits for:

The Student

· Students enjoyed the autonomy and responsibility.

· Students began to assess their strengths and weaknesses, previously unrecognised.

· Realistic and practical introduction to ‘real’ working practices.

· Increased student confidence, producing higher standards of work.

· Allows greater integration of students. 

The Lecturer

· A general raising of the standard of work, post project.

The Institution

· Deeper and significant links forged with industrials partners.

Drawbacks for:

The Student

· Some groups can be dysfunctional; however these students learn more about group dynamics and the importance of working with others.

· Can be time consuming for the student.

· Any conflict that may occur can outlast the project.

The Lecturer

· Marking can become personal for the student.

The Institution

· External partners may be less aware of academic requirements and timescales.
Evidence of Impact

A high quality of work was achieved which has continued after the life of the project.

Evaluation

· Methods of peer assessment must be clear at the outset.

· Project briefs must be clear and ensure that the industrial partner has provided sufficient information to reduce the need for further contact after the initial briefing.

· Ensure a mix of students in each group.

· Allow groups to form their own methodology but ensure they keep formal records of meetings.

Product Development for the Fashion Industries

Year 2


Name of Student…………………………………………………………

Team……………………………………………………………………….

Please evaluate the performance of each member of the team by placing a tick in the appropriate box for the following tasks or skills.

1-poor
            2-fair           3-good            4-very good            5- excellent

	
	
	  1  
	  2  
	  3  
	  4  
	  5

	1.
	Attending Meetings


	
	
	
	
	

	2.
	Engagement in Discussion


	
	
	
	
	

	3.
	Listening skills


	
	
	
	
	

	4.
	Bringing ideas to meetings


	
	
	
	
	

	5.
	Completing tasks on time


	
	
	
	
	

	6.
	Sharing information


	
	
	
	
	

	7.
	Locating information


	
	
	
	
	

	8.
	Taking responsibility


	
	
	
	
	

	9.
	Being adaptable


	
	
	
	
	

	10.
	Being approachable


	
	
	
	
	

	11.
	Giving constructive feedback


	
	
	
	
	

	12.
	Valuing the opinion of others


	
	
	
	
	


Product Development for the Fashion Industries

Year 2


Panel Evaluation and feedback
final presentation

Please comment on the level of ‘Company’ performance in the following areas and score by placing a circle around the most appropriate mark, 

1 = low and 5 = high.

	1.    Research and Development of:

Market Report and Brand Report

        1                      2                      3                      4                       5




	2.    Communication Skills:

Rationale of Proposal

        1                      2                      3                      4                       5




	2.    Communication Skills

Clear and effective verbal delivery

        1                      2                      3                      4                       5
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